British Council-BBC- audio CLIL Part 1 and 2 http://www.teachingenglish.org.uk/think/podcast

The radio programme about challenges and changes in the world of ELT presents Content and Language Integrated Learning as a quite new approach to teaching and learning, becoming popular mainly in Europe. One can hear an expert, an inspector, teachers and students commenting on their experience of CLIL and a short demonstration of a lesson.

Keith Kelly, a CLIL expert, introduces two main approaches of putting content and language learning together. Either a subject can be taught in a foreign language or some content can be incorporated into a foreign language lessons. Learning a subject in a foreign language is not new. However, in comparison with the longer-existing bilingual teaching, CLIL looks also at the language of the instruction and learners. Consequently, it concerns a methodological development e.g. teachers design the materials in order to support the language of the learners. Their focus is not only on the content.

From the educators’ point of view, CLIL supports team work, both among the teachers and students. Teachers cooperate with their colleagues to plan the lessons and prepare materials. Whereas, students help each other in groups in order to understand the instructions and fulfil the tasks. Related to students, CLIL lessons make the studying process more learner-centred and students may even become more creative. Moreover, they are more motivated because they find the context of learning/practising the language more useful in comparison with normal ‘boring’ lessons. One of the students talking stated that during CLIL lessons he is thinking in the foreign language, which is another positive.

Of course, there can a problem occur of having a teacher able to teach the content in the foreign language on an appropriate level and vice versa. However, this is solved by team teaching, which is preparing the lessons and materials by language and subject teachers together. There are also online courses containing methodology and modules to share. Finally, incorporation of CLIL into the curriculum is possible on a different scale, from little sections within the instruction or several lessons a year, to a whole course.
CLIL in the Czech Republic

- based on a document ‘Description of the CLIL Method’ http://www.msmt.cz/uploads/soubory/zakladni/JT_PopismetodyCLIL_VUP_MSMT.pdf
The information about the CLIL method corresponds with its characterization on the radio, mentioned above. In addition, the ministry document briefly describes CLIL realization in the classes, also its possibilities, conditions and methodology of integration. 

It is possible to incorporate CLIL into instructions in elementary, primary and secondary schools.  The target foreign language can be integrated to a non-language subject in all grades, to a different subject each grade or to more subjects in a grade. A school can decide to use even two foreign languages.

If a school intends to use CLIC, it has to be stated in ‘ŠVP’ and expected subject outputs kept, as well as the minimal or maximal time subsidy. Last but not least, the headmaster should acknowledge a teacher’s qualifications. 

Methodology of CLIL in schools is developed according to the school type, which is connected with the expected level of learners’ foreign language knowledge. The three most common variants are divided due to the amount of Czech, a mother tongue, and the foreign language used for subject acquisition and formulation of its tasks, the foreign language training within a lesson, teacher-student interaction, and giving instructions.

In conclusion the document states that the conditions of CLIL implementation in Czech schools are more difficult than in west and north European schools. There is mentioned only a lack of qualified teachers though, no more reasons are given. 
Short Historical Background on CLIL
http://eacea.ec.europa.eu/resources/eurydice/pdf/0_integral/071EN.pdf
The roots of CLIL are related to immersion teaching experiments in Canada during 70’s and 80’s. Howeever, most widely it started to be used in 1990’s. In 1995 EU legislation proposed the importance of helping EU citizens to become proficient in three European languages, which should be reached also by studying certain subjects in the first foreign language learned. At the same time, there was highlighted the importance of training for language teachers to be able to teach in this way. Sokrates and Erasmus programmes support professionals and activities dealing with CLIL. Other ventures that help CLIL implementation are the European Label for innovation in language teaching and learning and the European EuroCLIL network.

CLIL is still a matter of discussion and more initiatives are going to take place in the near future.

Language Attitudes in CLIL and Traditional EFL Classes (research study)
http://www.icrj.eu/index.php?vol=12&page=73
The paper describes an analysis and research of the CLIL effect on students’ attitudes towards English as a foreign language which has been done with almost 300 students of four secondary schools in a bilingual (Bask, Spanish) context in Spain. It seems to be confirmed that CLIL programmes help to foster positive attitude towards language learning in general. Students desire to learn and develop their language competence. On the other hand, the traditional-foreign-language teaching creates students who find the language difficult. Consequently, using CLIL may mitigate students’ negative attitude towards learning, which rises as they climb up the educational leather and are not very open to the school system.
In the article there are stated also findings of other previous studies dealing with another factors influencing one’s attitude towards a foreign language. An interesting piece if information is the effect of social class of a student on his/her performance and attitude towards language learning. Students of high sociocultural status have the best results. Also the gender might play a significant role. Some studies revealed that women have a stronger interest in and place more value on learning a foreign language and its culture. In spite of expectations of the Spanish study this factor was confirmed. Social class, though, had no significant effect.
The interesting thing about the research is a confirmation of a hypothesis that CLIL instruction influences also students’ positive attitude towards learning other languages.
In conclusion, the positive effect of CLIL is believed by the authors to be based on the meaningful and understandable context of the instruction happening in an anxiety-free environment. Moreover, CLIL enables an intense exposure to the target language caused by the occurrence of richer communicative situations. 
